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Introductions 

Logistics 

Overview of the Training 

Who’s here? 



 
Training Outcomes 
 
• Expand understanding of the AZCCRS for 

ELA/Literacy and Mathematics in order to develop 
standards-aligned IEP goals aligned to the students’ 
AZCCRS present levels of academic achievements 
and functional performance (PLAAFP) 

 

• Integrate research of how children learn in order to 
identify areas of need in the development of IEP 
goals 

 

 

 



 
Training Outcomes 
 
• Obtain a solid understanding of Universal Design 

for Learning (UDL) to integrate learning into daily 
practice 

• Develop and write standards-aligned IEP goals 
related to students’ needs as described in the 
PLAAFP 

• Explore and use readily available resources, tools, 
and evidenced-based strategies to support 
students with disabilities to access the AZCCRS in 
ELA/Literacy and Mathematics 

 

 

 



Arizona College and  
Career Ready Standards 



“Skills” Defined 

http://www.cbsnews.com/news/tims-place-restaurant-takes-unique-approach-thanks-to-special-owner/


• The colleagues at your table are members of your 
HOME group.  Each person in your HOME group 
will be assigned one article that describes what 
College and Career Ready  means to read and 
understand, with the purpose of explaining the 
content to the rest of your group.   
 

• Purpose for reading:  As you read your section, 
highlight or underline information that guides you 
and your colleagues to understanding what 
College and Career Ready means, and what are the 
implications for Students with Disabilities.  

 
 

College and Career Ready  
Jigsaw Reading Groups   



College and Career Ready  
Jigsaw Reading Groups   

 Reading Sections:  
 

1.AZCCRS College and Career Ready Descriptors  
2.David Conley article 
3.CTE CCR  
4.Standards for Mathematical Practices  
5.NCSC College, Career, and Community Ready  
 

You will read your section along with others who are reading 
the same section.  Prepare to discuss your section to further 
your understanding of the important information you should 
share with your HOME group.   



Implicit Building Blocks 

• Communicative Competence 

• Self-Advocacy 

• Self-Determination 

• Executive Functions 

• Social/Emotional Skills 

• AZCCRS-Aligned Behaviors/Expectations 





NCSC –  Commitment to  
Communicative Competence 
  Communication at some level is possible and identifiable for all 
students regardless of functional “level,” and is the starting 
point for developing communicative competence. 
Communication competence is defined as the use of a 
communication system that allows students to gain and 
demonstrate knowledge. Many people with severe speech or 
language problems rely on alternative forms of 
communication, including augmentative and alternative 
communication (AAC) systems, to use with existing speech or 
replace difficult to understand speech.  

 http://www.ncscpartners.org/Media/Default/PDFs/Resources/Parents/NCSC-
Communicative-Competence-9-10-13.pdf 
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Self-Advocacy 
 

http://www.selfadvocacyonline.org/learning/ 

http://www.selfadvocacyonline.org/learning/
http://www.selfadvocacyonline.org/learning/


Self-Determination 
 …a characteristic of a 

person that leads them to 
make choices and 
decisions based on their 
own preferences and 
interests, to monitor and 
regulate their own 
actions and to be goal-
oriented and self-
directing. 

http://www.ngsd.org/everyone/what-self-determination 
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Executive Functions 
 

Executive function is a set of mental processes that 
helps connect past experience with present action. 
People use it to perform activities such as planning, 
organizing, strategizing, paying attention to and 
remembering details, and managing time and 
space. (NCLD) 
  

http://www.ncld.org/types-learning-disabilities/executive-function-disorders/what-
is-executive-function 
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Social/Emotional Learning 
 

www.casel.org 

Social and emotional learning (SEL) 
is the process through which 
children and adults acquire and 
effectively apply the knowledge, 
attitudes and skills necessary to 
understand and manage emotions, 
set and achieve positive goals, feel 
and show empathy for others, 
establish and maintain positive 
relationships, and make responsible 
decisions.  

http://www.casel.org


AZCCRS-Aligned Behaviors/Expectations 
 Introducing, modeling, and 

reinforcing positive social 
behavior is an important step 
of a student's educational 
experience. Teaching 
behavioral expectations and 
rewarding students for 
following them is a much more 
positive approach than waiting 
for misbehavior to occur before 
responding. 

www.PBIS.org  

http://www.PBIS.org


But what if I fail? 

You will. 

The answer to the what if question is, you will. 

A better question might be, "after I fail, what then?” 

Well, if you've chosen well, after you fail you will be 
one step closer to succeeding, you will be wiser and 
stronger and you almost certainly will be more 
respected by all of those that are afraid to try. 

Seth Godin Linchpin: Are You Dispensible? 
Blog: http://sethgodin.typepad.com 

Making Mistakes/Failure 
 



AZCCRS Instructional Shifts 



Arizona College & Career Ready Standards 
(AZCCRS) 

 



Measureable Annual Goals - Review 
• Choose a AZCCRS standard for a grade level you teach. 

• Find that standard in the color-coded ELA document. 

• How do the following topics integrate into the standards/IEP 
Development? 

 1. Communicative Competence 

 2. Self-Advocacy 

 3. Self-Determination 

 4. Executive Functions 

 5. Social/Emotional Learning 

 6. AZCCRS-Aligned Behaviors/Expectations 



Learning Mathematics 
 in the  21st Century 
Math needs a makeover 

 

http://www.youtube.com/watch?v=NWUFjb8w9Ps


AZCCRS – ELA/Literacy Shifts 

https://www.youtube.com/watch?v=TouA46vA6rg


College and Career Ready 
8 Mathematical Practices 

• Make Sense of Problems and Persevere in Solving Them 
 

• Reason Abstractly and Quantitatively 
 

• Construct Viable Arguments and Critique the Reasoning  
   of Others 
 

• Model with Mathematics 
 

• Use Appropriate Tools Strategically 
 

• Attend to Precision 
 

• Look For and Make Use of Structure 
 

• Look For and Express Regularity in Repeated Reasoning 



http://www.azed.gov/wp-content/uploads/PDF/MathOverview.pdf  
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AZCCRS Mathematics Coding 



http://www.azed.gov/azccrs/files/2013/11/mathgr5changes_11_2013.pdf  

http://www.azed.gov/azccrs/files/2013/11/mathgr5changes_11_2013.pdf


Grade Level Placemats 

http://www.azed.gov/azccrs/files/2013/11/grade-5-placemat-11-2013.pdf 
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AZCCRS Mathematics Coding 





Learning progressions connect the “learning zones” 
of a range of learners within a classroom or grade 
level. Different instructional materials and 
strategies will be used by teachers at different 
points along the learning pathway, but progress is 
seen as a continuum of learning. 
 

Hess, Karen.  Developing and Using Learning Progressions as a schema for 

Measuring Progress.  National Center for Assessment.  2008.  

Learning Progressions 



The Learning Progressions Frameworks 
(LPF) Development Process  

The  approach used to identify the content progressions and specific
   

standards considered three important dimensions:  
1.   Identify  specific content standards that represent a way to    
       organize essential learning for all students.   
2. Identify the “enduring understandings” for each content 

standard. 
3. Articulate what the learning targets would look like if students 

were demonstrating achievement of the enduring understandings 
at the end of each grade span (K-4, 5-8, and 9-12).  

4. The grade span learning targets for each strand are stated as 
broader performance  indicators. 



The Six Major LPF Strands 
“For each content area, these essential threads [strands]   
Interact to build greater understanding of the discipline   
over time.        
 

Identifying a small number of essential threads makes the  
learning progression manageable for the classroom  
teacher in terms of tracking ongoing progress in the 
classroom”  
                                                               
                                                                    (Hess, 2008, p 8).   



The Six Major LPF Strands  

  In other words, the LPFs should be   
thought of as a general map for learning, not  

a single route to a destination. 

 



The Six Major LPF Strands 

1. Symbolic Expression (SE) 

2. The Nature of Numbers & Operations (NO) 

3. Measurement (ME) 

4. Patterns, Relations, & Functions (PFR) 

5. Geometry (GM) 

6. Data Analysis, Probability, & Statistics (DPS)  



Learning Progressions Framework  





Measureable Annual Goals - Review 
• Choose a AZCCRS standard for a grade level you teach. 

• Find that standard in the color-coded Math document. 

• How do the following topics integrate into the standards/IEP 
Development? 

 1. Communicative Competence 

 2. Self-Advocacy 

 3. Self-Determination 

 4. Executive Functions 

 5. Social/Emotional Learning 

 6. AZCCRS-Aligned Behaviors/Expectations 



IEP Development 

• Present Level of Academic Achievement  
   and Functional Performance (PLAAFP) 
 

• Special Factors 
 

• Goals and Objectives 

 





Present Levels of Academic Achievement 
and Functional Performance (PLAAFP) 

• A brief, detailed description of a student’s  
   achievement and performance at the time  
   the IEP is written 
• Includes all areas affected by the disability  
   as well as parent concerns 
• Lays the foundation for all other  
  components of the IEP 



Present Levels of Academic Achievement 
and Functional Performance (PLAAFP) 

Parent Concerns 

W.Y.L. 



Present Levels of Academic Achievement 
and Functional Performance (PLAAFP) 

• Direct correlation between assessment  data, identified  
   needs, goals, services, and accommodations 
 

• Establishes the baseline, that will be used to gauge  
   measurable annual goals/benchmarks  
 

• Anyone who reads the PLAAFP should have an  
   understanding of a student’s strengths, areas of need,  
   be able to plan standards-based instruction, and 
develop     
   goals  
 
 



Present Levels of Academic Achievement 
and Functional Performance (PLAAFP) 

Each area contains at minimum: 

• Assessments used and results 

• Strengths of the student 

• Needs of the student 

• How the disability affects progress and 
involvement in general education 

 



Present Levels of Academic Achievement 
and Functional Performance (PLAAFP) 

Based on a review of curriculum-based assessments, Kevin’s 
work samples resulting from weekly writing prompts using a 
scoring rubric, it is noted that student is able to spell grade 
level words accurately at 80%. Although sentences are in 
basic subject/verb format, Kevin is able relate meaning to 
the reader using legible handwriting. Organization and 
structure of paragraph are a concern and Kevin is able to 
write a 5 sentence paragraph and 4 supporting sentences in 
1 of 5 trials. Kevin’s written language skills impact writing 
assignments in all subject areas.  

 

 



Considerations of Special Factors 

If needed, refer to PLAAFP, goals, services, 
supports, or accommodations and 
modifications. 
 
 

 



Considerations of Special Factors 

Assistive Technology 
• Consider whether the student needs AT devices  
   and services. AT can consist of low-tech, mid- 
   tech, and high tech devices ranging from pencil  
   grips to computers to sophisticated  
   communication devices.  
 

• AT should also be addressed in the Supplemental  
   Aids and Services section and reflected in goals. 
 
 

 



Considerations of Special Factors 

Communication Needs 
• Consider the communication needs of the  
   student. 
 

• Include opportunities for direct communication  
   with peers and professional personnel and how  
   instruction can be accommodated or modified     
   to meet the student’s needs. 
 
 

 



Considerations of Special Factors 

Behavior 
• Consider how the student’s behavior affects his  
   or her learning or disrupts the learning  
   environment of others.  
 

• Develop and implement positive behavior  
   interventions and supports that will address the  
   behavior and identify how progress will be  
   monitored. 
 
 

 



Considerations of Special Factors 

Limited English Proficiency (LEP) 
• Consider what supports and strategies the  
   student will need to address limited English  
   Proficiency. 
 

• LEP support can be addressed within the general  
   education system or by direct instruction within  
   the special education program. 
 
 

 



Considerations of Special Factors 

Deaf/Hard of Hearing 
• Consider the student’s language and  
   communication needs including opportunities  
   for direct communication with peers and  
   professional personnel. 
 

• Include other opportunities for direct instruction  
   in the student’s language and communication  
   mode. 
 
 

 



Considerations of Special Factors 

Blind/Visually Impaired 
• Provide instruction in Braille and in the use of  
   Braille unless the IEP team determines that  
   instruction in, or use of, Braille is not  
   appropriate for the student. 
 

• Evaluate the student’s reading and writing skills,  
   identifying student needs, and determining  
   appropriate reading and writing media. 
 
 

 



Areas of Identified Need 
• Indicate areas of educational need that have  
   been identified by the IEP Team based on  
   assessments and present levels of academic  
   achievement and functional performance  
   and/or special factors. 
 

• For every identified area of need there must  
   be a goal. 
 
 

 



Measurable Annual Goals Overview 

• Reflect and align with previous year’s goals 
 
• Relate to PLAAFP information 
 
• Aligned to grade level AZCCRS and, as  
   appropriate, student’s measurable  
   postsecondary goals and transition services 
 
 

 



Measurable Annual Goals Overview 

• Written in measureable terms 
 
• Enable the student to be involved in and  
   progress in the general curriculum 
 
• Describe only what the student can  
   reasonably accomplish within one year 
 
 

 



Measurable Annual Goals Process 
• Review progress/mastery of goals in previous IEP to  
   create alignment. 
 

• With the PLAAFP information, Special Factors, and  
   prioritized areas of need in mind, begin by identifying  
   age-appropriate expectations (CCSS at grade level, for  
   example). 
 

• Once the standard is chosen, determine how the  
   student’s skill deficit affects involvement and progress  
   in the general education curriculum. 

 
 

 



Measurable Annual Goals Process 
• Determine the essential elements of the standard and  
   the way in which student will access and master the  
   skill. 
 
• Include clear, succinct language in objective,  
   quantifiable terms that would be interpreted the same           
   by anyone who reads it. 

 
 

 



Measurable Annual Goal Components 
By when (date): ____________________________ 

Who (student): ____________________________ 

When given/Under what conditions: ___________ 

Does what (behavior): ______________________ 

As measured by: ___________________________ 

At what mastery level:_______________________ 

 
 

 



Objectives/Benchmarks 
A Progression Toward Independence 

Text read to student…                          80% 

High interest paragraph read by student…                       80% 

Assigned paragraph read by student…                              90% 

 

Level of      
mastery 

Increase complexity and decrease level              
of supports (appropriately) 



Measureable Annual Goals - Practice 

1. Review your template using the “13 Goal Writing 
Considerations for IEPs” 

2. Using an IEP, determine PLAAFP information 

3. Identify one area of need 

4. Refer to grade level standards in the area of need 

5. Task analyze the expectations within the standard 
chosen 

6. Choose the specific skill within the standard on which to     
focus 

7. Project forward… 



Measureable Annual Goals - Practice 
1. Complete the AZCCRS Goal Writing Progression 

Template 
2. Note the the projected AZCCRS, PLAAFP, Special 

Factors, and Area of Need 
3. Begin with the Goal section and complete the template 
4. The “Does What” is observable and measurable 

focusing on increased skill (Blooms Taxonomy) 
5. The “Given What” increases independence 
6. The “Level of Mastery” remains high 
7. Find another team and present your “thinking” in 

developing your goals and objectives/benchmarks. 


